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CALIFORNIA POLYTECHNIC STATE UNIVERSITY
BAN LUIS OBISFO

Exscutive Committee, Academic Senate
Minutes May 7, 197k

The meeting was called to order at 3:13 by Chairman Robert Alberti.

The minutes of the March 28 meeting were approved as submitted.

Members in attendance were as follows: -

Robert Alberti Robert Burton John Rogalla Paul Scheffer
Robert Andreini Marcus Gold Arthur Rosen Larry Voss
Roger Bailey Lezlie Labhard David Saveker

Sara Behman Barton Olsen Harry Scales

Guesta in attendance were as followa:

Frank Coyes Bill Krupp

Harry Fierstine Gerald Sullivan

Jeff FMacher

Business Items

A. Curriculum Committee

C.

The Curriculum Committee will have curriculum recommendations ready at the May 1l Senate meeting for the
Schools of Agriculture and Natural Resources, Engineering and Technology, and Communicative Arts and Humenities.

The Master Flan will also be ready.
Commi ttee members discussed methods of resolving curriculum conflicts and the procedures for the Curriculum
Committee in considering late proposals.-

Ssbbatical Leaye Policies and Procedures (See Attachment II-A,. Academic Senate Executive Committee Agenda,
May 7, 1974.

It was moved and smeconded (Saveker/Rosen) to accept the revised CAM sections 385 and 386 (as worked ocut by
Frank Coyes and Don Shelton), ms being within the apirit of the Senate's original proposal. The motion
carried.

The following proposed change in sabbatical leave policies and procedures (written by R. Elberton Snith)- was
distributed by Sara Behman:

"I. ‘The attached draft (Atuchmnt II-A of May 7 agenda) is considersbly better than the one submitted
last Fall. However, I suggest that Sectiona 386.2A and 386.2B be changed as follows:

A. Purpose (Change to read):
.Leaves of absence with pay will be granted faculty members for purposes of study, research, and
travel which will improve and update their capabilities or otherwise enhance their value to the
University and the students thereof.

B. Retirement (Insert the following new sentence right after the firat untcnc-).

The faculty member may, however, receive full credit by making a compensatory deposit to the
retirement fund.

"II. The reascns for the above suggestions are partly obvious:

As it now stands, the 386.2A statement is unduly narrow and may well ba more restrictive than
required by statute. The general purpose of the sabbatical system is to stimulate optimal performance
by faculty throughout their entire careers. This, of course, redowns to the bemefit of universities
and their students before as well as after such leave. An explicit limitation of the purpose solely
to post-leave benefits is to negate the value of the whole esabbatical system in eliciting the best
efforts of faculty throughout the long years before they become eligible for sabbatical leave.

The modification of Section 386.2B is simply to alert faculty members to a privilege which apparently
already exists. I confirmed this in a discussion with Mary Smith of the Personnel Office."

It was moved and seconded (Behman/Rogalla) to endorse I-B of this handout and to ask Frank Coyes to go back to
Don Shelton and see if that can be worked into the agreement. The motion carried.

It was moved and seconded (Rosen/Labhard) to refer the calendar for processing sabbatical leave applications to
the Personnel Review Committee for possible suggested revision. The motion carried.

A minor error was noted in Section 386.5.F.2 (calendar) of the proposal (Attachment II-A), "October 20"
should not be underlined. "October 1" in Section 384.5,F.1 should be underlined.

Non-Classroom Activities Survey (See Attachment II-C, Academic Senate Executive Committee Agenda, May 7, 1974.)
It was moved and seconded (Burton/Labhard) to submit the Instruction Committee's report on non-classroom
activities to the Senate as a business item. The motion was defeated. The receipt of the report was
acknowledged with appreciation for the Instruction Committee's efforts in conducting the survey and preparing
the report.
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VII.

D.

General Education Committee Report (See Attachment II-C, Academic Senate Executive Committee Agenda, May 7,

197%.)
It was moved and seconded (Scheffer/Gold) that the General Education and Breadth Coammittee proposal for

changes in the 1977-79 catalog be considered an agenda item for the next Academic Senate meeting. The
motion carried.

Discuesion Items

A.

B.

C.

Faculty Ranka in Catalo
Larry Voss explained that a question has come up a:lnct the Academic Senate approved the listing of faculty
ranks in the faculty directory. The question #s whether or not the listed ranks should be all traditional

or all vocational (if they are such) rather than splitting them up into part traditional and part vocatiomal.
The Executive Committee members felt that the ranks should be listed as either traditional or vocational,
depending upon School/Department choice, as noted in the Senate's February 13, 1973, recommendation to the

President.

Benate Office Elections

Joe Weatherby has been nominated for vice chairman of the Senate, and Sara Behman has been nominated to the
Executive Committee from the School of Buminess and Social Sciences. Bob Hooks, Chairman of the Election
Committes, has requested that the Executive Committes amsist in. suggesting possible nominations for Senate
officea. Chairman Alberti asked that Executive Committee members submit nominations to Bob Hooks as soon as

poasible.

Faculty Participation in Commencement
Chairman Alberti read a memo from President Kennedy to School Dom. vhich stated in part:

MSince the Senate did pot propose a change in the current campus procedures, no recommendation was
transmitted to me. It is my desire to assist in increasing the significance of the ceremony. Within
that framework, this memo is being directed to you for subsequent discussion with and dissemination to
the departments on campus. It is my feeling that at least half of the full-time faculty of each achool
should actually participate in the academic procession as part of the Commencement ceremony itself. It
is assumed, of course, that all of the department heads, mssociate deans, and deans will be pnrticipoting

in the Commencement ceremonies in academic regalia.

It may be that one or more of you will want a larger proportion if not all of the fmlty members in the
school to participate in the Commencement procession and/or other activities connected with Commencement.
I do not object to such plans if that shodld be your desire.”

The item was discussed at length, with members noting that the Personnel Policies camittee, after ita
consideration of the subject, stated that they would consider future issues concerning Commencement as
problems arise. It was moved and seconded (Rosen/Bailey) to refer this item back to the Perasonnel
Policies Committee for consultation and recommendations relative to future commencement ceremonies.

It was moved and seconded (Burton/Lsbhard) to amend the motion by also informing the President that the
Executive Committee objecta to the fact that President Kennedy's suggestion that at least half of the

* full-time. faculty of each school participate in the academic procession as part of the Commencement ceremony

is being mandated by the various Academic Deans without the benefit of comsultation and discussion with the
faculty, and that the Exacutive Committee recommends that mo change from prior year procedures be implemented
for 1974. The amendment passed.

The motion as amended carried.

Professional Development (See Attachment VI-D.)
The attached proposal was distributed to Committee members.
It was moved and seconded (Rogalls/Gold) that the Professional Donlopcnt Center Proposal be an agenda item

for the next Academic Senate meeting. The motion carried.

The meeting was adjourned at 5:30 p.m.
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‘State of California California Polytechnic State University
' Son Luis Obispo, California 93401

Memorandum

: Executive Committee, Date : May 7, 1974
Academic Senate
File No.:
Copies :

From : Robert E. Alberti

Subject: CSUC Professional Development Program Proposal

The attached proposal comes immediately upon the heels of our Academic Senate's
decision that ''procedures and programs for faculty development" is to be a
major area of Senate responsibility. It is my recommendation that the Executive
Committee endorse the proposal and submit it for Senate approval, subject to

the following provisions:

1) A program of professional development for the faculty of CPSUSLO must
be endorsed by the Academic Senate on behalf of the faculty.

2) Participation in any professional development programs must be voluntary
on the part of each individual faculty member. In the event a department,
by majority vote of its faculty, may elect to involve itself in any such
program, the right of an individual faculty member to exclude himself
must be honored.

3) The campus "director' of a professional development program must be a
tenured member of the Cal Poly faculty, selected by the faculty through
the Academic Senate. He/she must be an experienced and effective teacher,
knowledgeable and should be skilled in the several areas suggested in the
CSUC program proposal (instructional development, seminar programs,
evaluation of teaching, skill development, affective development, student
learning, faculty retraining).

4) An advisory committee to the campus professional development program
should be appointed, with a majority of its members to come from the
teaching faculty (to be selected by the Academic Senate), and including
representation from students, non-teaching staff, and administration.

: ATTACHMENT VI-D




" Stute of Californie MGADEMIC SENATE  conrormic Poiysochiic State Universt

fbom Lol Oblepa, Caltiorsia 93081

Memorandum MAY 6 1974
i CAL POLY - S10
To DPr. Robert Alberti Date 1 May 2, 1974
Chairman, Academic Senate
File Nos
cy Copk Dr. Fisher
. Dr. Andravs

From 1 Robert E. Keone {//, r
Subject CSUC Proposal for the Creationm of a "Center for

Professional Development"

Attached is a copy of a proposal that was submitted January 9 to

Hs. Virginia Smith, Director of the Fund for the Improvement of Post-
Secondary Educstion, HEW. Me. Smith had requested of Dr. David Provost
an opportunity to discuss this proposal with a group of the presidents
of the system during & conference call. The phone call was held at

11 a.». Wednesday, May 1. The presidents involved, in addition to
myself, wvere Messrs. Horn, Pfau, Cezier, Bunzel and Cleary.

The proposal is for a three-year project at a total cost of $406,000,

It involves getting up from four to six campuses where models of
professional development programe would be undertaken. The six
presidents attempted to reamsure Ms. Smith that the system did indeed
support the proposal and that the individual campuses selected would

be capable of haundling the proposed models. I have no idea on vhat
basis Dave Provoat selected the six presidents to talk to Ms. Smith;

I may have been included because I am chairman of the Council of
Presidents; others may have been included because they have already

been involved in some kind of cempues professional development programs.
The biggest issue, evidently, in the mind of Ms. Smith, 18 the criteria
for the selection of the four to six campus models. As a result, of that
concern we have placed this item on the agenda for the Coun¢il of Presidents
meeting for May 15-16.

Immediately after thies conference call, I called Dave Provost to report
back to him on what had happened during the conference call and asked
him to be prepared with members of his staff to come to the May 15-16
meeting and present the proposal, with emphasis on the criteria to be
used. I asked him vhether they had criteria already io wind and ha

said they did; it would be based on having some institutions large, some
small, some rural, some urban and some with specialized programs. It is
obvious that we might be one of those that could be_selecteds - ---

Dr. Robert Alberti -2 - May 2, 1974
Chairman, Academic Senate

I oeed to find cut ss soon as possible and certainly prior to May 15
what our position would be should we be given an opportunity to

operate such a program for three years at this campus. I am, of courss,
personally in favor of it but unless the total administratiom and
faculty are behind it, my endorsement would be mesningless.

I would appreciate it take this matter up with the Academic Senate,
or the appropriate committee of that body, and give me the position
of that groep om the matter,
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. . . " PROPOSAL FO
THE CALIFORNIA STATE UNIVEREITY AND COLLEGES CENTER POR rmrsssmm: DEVELOPMENT

IN THE
CALIFORNIA STMB ONIVERSITY AND COLLEGES SYSTEM

BS70 WILSHIRE FOULEVARD ¢ LOS ANGELES, CALIFORMIA 88036 = (213) BIS-TV84

THE CNANCELLOR % January 9, 1974
IERT BACKGROUND R

The new realitles in higher education emanate from what a
Ms. Virginia smith : APR 30 1974 . Carnegie Cormission study by Earl Cheit (1970) has called a
Director . - L "new depression,® which includes a leveling off of enrollments,
Fund for the Improvement of Postsecondary o T2t MEsisan increased difficulties in meeting rising financial costs, and

Education BFTCE growing concern for accountability in the expenditure of funds.

Department of Health, Education and Welfare As increasing numbers of institutions are having to cope with a
400 Marvland Avenue, S.W. = Room 3139 . - "steady state," they find it more difficult to develop new
Hashingi:on, D.C. 20202 programs; and because they are becoming "tenured in," many

institutions are unable to recruit the young blood to provide the
Dear Ms. Smith: fresh perspectives and new ideas which are essential to the

. ' ! maintenance of a vigorous educational climate.
I am pleased to submit to the Fund for its review a Final

Proposal in the New Incentives Structures Program Catecorv. . Faculty members, too, find the going hard: Faced Wi!‘-h t_‘.he
‘l‘hep;roposal wiich is that of the CSUC Fowndation, would tightest job market in memory, they are finding it difficult to
provide for the creation of a Center for Professional find jobs, tc change jobs, or even to obtain tenure in their own
Daveloprent to serve The California State University and +iotitutions. Increasingly, faculty careers will be confined to
Colleges system and, therebv, encoursae and facilitata one institution, and they will have to look to that schoonl to

i tcaching impravemnt and faculty-devclopment onongesch | provide the enriching experiences they need to grow professionally ,
of the nineteen campuscs of the svstem. WHe belicve that L and perﬁcnally. Already a*‘adgmcs are beginning to regard the 1960's
this Center, and its proposed activities, will develop as the “"good old days” when higher education was a rapidly

6 "model programs for potential duplication throughout our expanding growth industry.

' i{gﬁﬁyﬁn:;ﬁege,gguintﬁf Z&aigtﬁtz:g xgi;:hicfms and There are, however, potential bgnefits in this new era. Because the

undergraduate education. : pressures associated with numerical growth - constructing

facilities, acquiring staff, gaining resources, managing sprawling
institutions - are reduced in magnitude, academic leadership may

Wa will be most pleased to respond to any questions you and concentrate its energies on improving the gquality of its

Y -

the staff may have conce:ming_t.ne proposal. o ) instructional programs. 1Indeed, improvement of instructional
si 1 sl quality will be required if colleges and universities are to
ARCELeLys . " ' compete effectively for students in today's marketplace.

é; ./ -d, C | L Although the gquality of instruction has tended to be neglected

during the expansion of recent years, this neglect is, in general, -
Glenn S. Dumke not due -~ as some have asserted - to a lack of interest in

Chancellor teaching among individuwal faculty members. On the contrary. there
. is considerable evidence that professors are, by and larqge,
GSD:sn interested in their teaching, work many hours at it, and derive much
satisfaction from it (McGee, 1971; Sanford, 1971; Gaff and Wilson,
Enclosure 1971). Rather, the neglect can be traced in large mecasure to the
. fact that colleqe professors, however knowledgeable they may be
cc: Mr, H. E. Brakebill about their fields of specialization, seldom have heen prepared
Dr. Alex C. Sherriffs S e for their roles as college teachers. Few hawve received training
Dr. David H. Provost 4 - for tcaching as a part of their graduate study, and in-service
Dr. Jerry G. Gaff training programs, which are comron in other professions, are

rare amonqg academics. There is both a need and an opportunity
at this tima to supplement the education which faculty merbers have
raceived as physicists, sociologists, or philosophers, for example,
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with in-service education and supportive services desigqned to
help them become better teachers. .

Recent changes in instructional methods, settings, and

clientele reguire faculty members to alter their traditional
teaching practices and adopt new relationships with students.
Traditional lecture and seminar methods are being supplemented by
such techniques as independent study, self-paced’'instruction,
mediated approaches, and community action projects.
Interdisciplinary programs and courses which focus on intellectual
themes and social problems are increcasingly common; these approaches
require faculty members to range beyond their familiar -
specializations in conventional academic disciplines and to work
collaboratively with colleagues in other fields. WNew structures,
such as external degreec programs and sub-colleges, are providing
new environments for learning and teaching. New students,

such as ethnic minorities, first generation college students, and
adults require teachers with specilal sensitivities and with
techniques suited to them.

.The need to help faculty members improve their teaching and develop ™
their professional and personal competencies in a stable environment
is particularly serious in those institutions whose primary reason
for existence is to provide an effective education to undergraduate
students. The California State University and Colleges is a
nineteen-campus system which offers the bulk of the baccalaureato
education for students in the State. If this multi-campus system

is to accorplish its mission in the years ahead, it will have to
develop systematic ways to improve the instruction of students

and the continuous renewal of its faculty.

Several promising developments have already taken place within
the system which are relevant to this problem and are important
to this proposal.

1. Within The California State University and Colleges Office of
the Chancellor, the Division of New Program Development and
Evaluation was created in 1972 as a mechanism to stimulate
innovation within the merber carmpuses. Since that time it
has administered a State appropriated Fund for Innovation, -
from which more than seventy-five separate projects have been
conceived, irplerented, and evaluated, including major efforts
in time-shortened degree proqrams, self-paced instruction, use
of media, credit by examination, independent study, and
interdisciplinary studies. This Division continues to serve
as a stimulus for innovation within the system by funding
short term innovative projects desianed to irprove the
educational process.

2. Several new educational structures have been created within
the systen during recent ycars. The new CSUC Consortium is
suoplerenting earlier established campus-based external -daarea -
programs and by developing new systemwide outreach programs
for non-traditional studente. MNew structures within

individual campuses also have becn created, such as the Small
Collcge (time-shortened deqree program) at Dominguez Hills,
the three cluster schools at Sonoma, and New College at San
Jose. These contexts provide new opportunities for students
and faculty, but they also mean that faculty mermbers will be
expected to play new instructional roles.

3. The directors of the media centers on the merber campuses
recently have resolved to change the names of their offices
to Instructional Resource Centers, as a step toward changing -~
their functions, and providing more assistance to faculty
members who seek to improve their courses. This change in
emchasis and function of media centers is consistent with the
national trend for institutions to create spaecial offices with
responsibility for faculty development activities. However,
competent staff merbers to fill these new positions are scarce
and hard to identify, there being no recognized educational
program to prepare staff development personnel.

4. The Project Director for this proposal is currently engaged in
a research study of teaching improvement ané faculty development'?
centers and their various programs to improve instruction.

The study, sponsored by the Exxon Poundation, is desicned to
fdentify existing centers in colleces and universities around
the country, describe their structure and functioning, analyze
their work in relation to current knowledge about teaching and
learning, and evaluate their programs. This project should
provide valuable knowledge about the different kinds of faculty
development efforts currently in use and about the strategies
most likely to irprove instruction within this system.

5, Considerable campus interest in faculty development has been
evidenced. For example, eleven separate proposals were
subritted to the Office of New Program Davelopment and Evaluation
seeking special project funding.

The tirme is zppropriate for The California Stote University and
Colleges to build upon these several efforts by developing a
systemside program which wiil assist member canpuses to provide,
on a permanent and continuous basis, in-service education and
supporting services for faculty merbers.

TiZ PROTOSED CENTER

This proposal made by The California State University and Colleges
Foundation on behalf of The California State University and Colleges
calls for the establishment of a Center for Professional Development
as an organizational framework for facilitating teaching improvement
and faculty developmant progqrams on member campuses. The Center

for Professional Development will seek to achieve the following
goals: a) devise alternative modeis of teaching improvemant
programs, b) work through campus Instructional Resource Centers or =
other annropriate offices to implerent these rmodels on four to

six campvces, c) train staff members from participating institutions
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to use a variety of staff dewlopment procedures, d) provide
supportive written matcerials for use in campus programs, e) plan -
«and convene meetings of campus faculty development staff members
so they may share experiences with each other, f) coordinate a :
carcful evaluation of the impacts of the alternative programs’
on the quality of tcaching and learning in the different
“institutions, and g) disscminate the results and otherwise
assist other schools, both within and outside the system, in ?
adopting effective teaching improvement prograns. Because the aim
of this plan is to implement systematic, ongoing programs on
several rember campuses with the aid of a small central staff, the
Center for Professional Development either will be phased out
- after three years, or its mission reconceived.

PROGRAM OF THE CENTER

The several facets of the program for the proposed Center will
be discussed separately for each of the purposes listed above.

a.

Devise alternative models.

A survey of current faculty development programs reveals a
wide array of activities undertaken for the purpose of
improving teaching. The following are examples of rather
distinct types of programs that will be further elaborated
into the alternative model programs which will be adopted
by participating institutions.

1. Instructional development. This model program seeks to
enhance lnstruction bv applying principles of the systems

approach to courses offered students. The major activities

will consist of assisting faculty members to specify
behavioral objectives for students, plan course content
and learning experiences to achieve those objectives,
utilize media and other non-traditional approaches in

the learning experiences, and evaluate the achieverent

of students. Workshops will be held to describe the
concept and general anproach of instructional development
and to assist faculty to develop the skills necessary to

apply this aporoach to improving their own courses. Projech_.

staff will work intensively with selected faculty mermbers
. to apply the instructional development approach to their -
jcourses; particularly irmportant will be those courses :
«which are taken by large numbers of students.

2. Discussion about hicher education. 1In order to rermedy the
Iimitad knowledae arong faculty merbers of teaching and
»learning techniques and zpproaches in postsecondary
education, one rodel program will foecus on seminars. The
content of these proqrams miqht vary widely, depending on
the interest of participants, but they may include such . _
genaral topics and themes as the history and philosophy ‘of
higher education or the richts and responsibilities of

30

members of the teaching profession, as well as topics
more directly related to the teaching function of faculty
members, such as innovations in instruction, alternative
teacher-student relationships, and research findings
about factors vhich do, and do not have, an influence on
teaching and learning, The implementaticn of this

model involves inviting lecturers to address the "
faculty on contemporary educational issues, forming formal
and informal discussion groups among interested faculty
merbers, and working with interested departrents to
incorporate substantive educational discussions into their
faculty meetings.

Skill development. Teaching involves the use of a wide
variety of cormunicative and interpersonal skills, This
model program will seek to perfect several of thenm.
Workshops will be held to help facylty merbers acquire
specific communication skills, such as listening and
questioning; develop sensitivities to such factors as
affective tone and interpersonal dynamics in a classroon;
improve cormon instructional strategies, such as preparing
and delivering lectures and leading seminar grouns; and
adopt new approaches, such as preparing learning contracts
or serving as resource persons. In some instances

indiv. Juals may wish to use micro-teaching as a way to
learn certain skills. Possibly a "teaching fair" could be
staged for the entire faculty in which several concurrent
workshops offering various skill development opportunities

‘would be offcred.

- Teaching evaluation. This model teaching irprovement

.program will erphasize evaluztion of teaching by students

-

5-."

and/oxr colleaguss. Resting on the assurphtion that teaching
may be improved if faculty merbers gain accurate feedback
about the way their teaching is perceived by others, this
program will set up procedures and davelop instrurents to
give faculty the cpporturnity to learn how others see then.
Unlike most current evaluation efforts, however, this model
will go beyond the sirple measurerment of teaching
effectiveness and reporting of the results. Teaching
evaluation will be viewed as a diagnostic device to identify
areas of strength and weakness, and specific follow-on :
activities will be suggested, -in consultation with faculty
members, as to how they may improve their performance. Also,
because most change and improvemcnt in an activity as
complex as teaching is gradual, a system of continuous
evaluation will be used to give faculty mermbers information
a?ou: their progress, stability, or reqression over a period
of time.

Affective development. Some individuals maintain that .

.improving teaching requires more than the mastery of

cognitive knowledge or the acquisition of certain skills,
ag important as these may be. They maintain that the task
requires faculty members to become aware of the affective
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component of tcaching behavior. This model program will
seck to make faculty merbers awarc of their values,
attitudes, and emotional make-up as these factois affect
their teaching practices. Typical activities of this
model program will include role playing, gaming,
interviewing, and taping teaching episcdes, as well as
discussions of thesc activities which will allow faculty
members to explore the assumptive and affective bases of
their teaching behavior. Such exploration and analysis
can help faculty members clarify their feelings and
attitudes toward teaching, thus freeing them to grow and
change in their teaching roles.

6. Learning rather than teaching. This model program will
seek to irprove teaching by helping faculty members become
sensitized to the learning styles and needs of the diverse
student population as well as helping them learn about the
mechanisms by which curricular and individual teaching
strategies may be responsive to them. Workshops having
both cognitive and affective components will be developed
to acquaint faculty members with the needs of students who
vary in terms of intellectual ability, racial and/or
cultural background, learning style and personality
orientation. Faculty also will be provided information
about technigues designed to individualize instructlion,
including self-paced learning, independent study, curricular
contracts, and criterion-referenced evaluation.

7.¢-Ratraining. Some faculty merbers ara faced with the
difficult situvation of finding their subjects in less demand
anong today's students. They and/or their colleacques
in the same fields find their very futures threatened.
Other faculty mermbers scek renewal at certain points in
their careers by branching out or developing new fields of
specialization. These faculty members will be assisted
by programs designed to help them expand their specializations
or acquire new ones which may be more satisfying to them
and rore popular with students. Information will be
provided about projected derands for faculty merbers in
different fields, guidance will be provided for individual
faculty merbers vho may want to re-tool, and activities will:
be developed to assist faculty members to master new areas.
These activities will consist of encouraging faculty merbers
to sit in on courses taught by their colleagues, holding
seninars on different content arcas, and develcping
interdisciplinary, team-taucht courses which may facilitate
faculty growth as well as provide valuable educational
experiences for students.

Although each of these model programs rests on different assurptions,

eploys different strateqgies, and requires different kinds of staff

ercertise to implement, they all seek to improve the knowledce, -
ckills, and sensitivities of teachers in an effort to improve the
lezmning of students. Each model has promise for improving teaching
ans. learning within stabilized institutions and enhancing the
rofessional development of faculty memhers.

c.

Implement model programs on participating campuses.

In a "pure scientific" sense, it would be ideal for each of the
participating campuses to adopt different models to

provide a clear test of the consequences of each. However,
these models are not mutually exclusive, and in reality the
several programs may cormlement and-reinforce each other.
Therefore, the Center staff will work with each campus to
determine the most appropriate model proqram, or corbination of
programs, for it.

Four to six campuses will be selected for this demonstration
project. This number is large enough to test the several
alternative models in different geographical settings, but
small enough to allow the Center staff to concentrate its
limited resources on a few schools.

! To select campuses for participation and to plan their

{ activities, soon after the Canter for Prafessional Development

J is established, each president of the CSUC campuses will
be invited to indicate his interest in having his carpus
participate in the project. Carpuscs will be selected on the’

1 basis of the following criteria: support of the campus )
¢ aéministration, support of the campus faculty, willinqness to
work w.** the Center for a period of at least three yeurs, :
and commitmant to allocate the necessary human and fiscal
resources to the project. The latter means the appointmant -
,of a full-tire direc:tor of the campus proaram, allocation of
‘at least one other full-time eqguivalent professional staff
_position, and provision for supjortive services and materials.

: When a school is selected, it will be expected to appoint 2
representative campus advisory body - a group of key administrato:
and faculty members - to provide support and guidance for the
program as it evelves and to conduck analyres of the faculty.
This latter part will consist of a detziled Neads Analysis to
determire faculty incerest in, cndé receptivity for, ., GirZerent
kinds of professional uEVElOP"P-L programs and a Resource
Analysis to determine specific human and material resources
which m&y be used in the procran. These analyses will provide
an empirical basis for planning the specific program for each
carpus. ‘Throughout the life of the project, the major
responsibility for planning and operating the various professional
development programs will remain with the individual campuses:
the Center staff will play a coordinating and facilitating
role by providing expertise, indicating the experiences of
others, suggesting different perspectives, and generally
serving as resource persons to each campus,

Train campus staff.
In so far as possible, campus staff will be sclected who

the n ary professional and personal potaential for
vozktnq with faculty mermbers in teaching improvement endeavors.
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However, it is likely that all staff members could perfert ¥
whatever skills they have and expand their repertoire of skills.
Training of staff members will be done at cach campus.
Individuals possessing cxpertisc in the activities called for
by each model program will be invited to spend two or three days
discussing their work with campus staff and their advisory
comnittece members; staff members from other campus proframs
also will be invited to participate. In addition to discussing
~the rationale bechind their work and their experience with
various approaches, the consultants will be expected to D.
demonstrate their techniques by working dircctly with

faculty members at the host campus. Subsequently, they will

be expected to supervise the staff members as they attempt to
apply the same techniques. A total of six days of staff
training will be provided on each campus each year, which in
aggregate allows each staff member access to a total of 30

days of training time.

The following is a list intended to be suggestive, rather than
definitive, of individuals who, though they have not been

contacted, might be asked to help campus staff prepare for
their new roles in different model programs.

Instructional developrent = Irwin Goodman, Brigham Young
University; Robert Diamond, Syracuse University : =

Seminar programs - Frank Vattanno, Colorado State University)
Prank Pinger, University of Virginia

Teaching evaluation - Robert Wilson, University of Califormia,
Berkeley; Donald Hoyt, Kansas State University

Skill development - Kiyo Morimoto, Harvard University;
Calvin Taylor, University to Utah

Affective development -~ John Noonan, Virginia Commomwealth
University; Joseph Katz, Wright Institute

Mildred Henry, World College West; - .

Student learning -
Fmpire State College % | F.

Arthur Chickering,

- Alan Cartter, University of California,

. Faculty retraining
Schurway, Ottawa University

Los Angeles; Keith

The above procedure will assure that each campus staff has
soecific training to implement the primary model proqgrams
adnoted by their institutions. By involving staff from

othar campuses in the training sessions, each staff merber will
be able to develop skills in more than one area. This procedure
will constitute the primary training program, but staff merbers
will learn about their work in two additional ways. Pirst, -
repeated practice in applying their eneragent skills in working
with faculty merbers will allow staff to enhance their
cormetencics. Decavse many will be "learning by doing,” it is

impo=tant that there be at least two staff members on cach
camus so that they can share their experiences and make them
as educational as possible. Second, staff members from
participating schools will be convened regularly by the Center
staff so that they may share their problems, successes, and
insights. In this way each staff member will learn far more
than he would if he were working only within the framework of
his own institution. g

Provide supportive materials.

The Center staff will compile and make available to the campus
professicnal development programs a variety of supportive
materials. Bibliographies on selected topics concerned with
teaching and learning, descriptions of new educational
programs or instructional technigques, summaries of research
findings on various aspects of teachinqg, and learning, and
reports from other teaching improverment projects around the
country are examples of the kinds of supportive materials
which the Center will provide. These materials will be useful
in each of the carpus programs, Because they will be prepared
centrally, each campus will have access to more materials
without duplication of effort.

Convene mectings of cammus staffs.

Campus staff members may expect to encounter several problers

in their efforts to irplerment the model programs. How can they
motivate faculty merbers to use their services? How does one
break down faculty defensiveness about discussing their teaching
practices? How can a program best use linited staff resources

to make a maximum impact? In order to provide staff mombers

with an opportunity to discuss problems such as these, the

Center will hold regular meetings for the carmpus staff. These
meetings will constitute an important part of the staff training
experiences, allow Center staff to be informed of canpus activities
and permit individuals to address problems as they arise rather
than after they becorc compounded because of inaction.

Coordinate an evaluation of campus rodel programs.

Throughout this project the campus will be the focus of
attention, and the Center for Professional Development will

play a facilitating role to help carpuses improve the quality of
the educational experience. For that reason thz evaluation,

too, will be largely carpus based. As specific model proqrars
are planned for each carpus, an evaluation plan will be prepared.
The Center staff will assist menber schools to- specify their
assumptions about the guality of education on their campuses,
indicate their goals and expectations for the faculty developrent
programs which are established, and voice their concerns about
possible negative consequences. These articulated assumptions,
expectations, goals and concerns will then serve as the focal
point of the evaluation desion. The Center staff will lend its
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- that modifications may be made if necessary.

ex?ertlse in preparing instruments for gathering relevant
evidence and will analyze the data on the computer. However,
the primary responsibility for evaluating the success of the
model programs will rest with the campuses themselves.

The fact that the Center will coordinate the separate campus
evaluations gives it a rare opportunity ta make comparisons
across institutiona and across different kinds of teaching
improvement programs. This corparative approach to the
evaluation will provide valuable information about the
consequences of alternative faculty development programs, thereby
allowing individuals concerned with improving instruction to
make rational choices about effective ways to help faculty
members irprove their competencies in their central professional
role of teaching.

Since the specific evaluation of a given campus program will
depend upon its nature and focus, the content of the
evaluations cannot be specified at this time. However, a few
general characteristics of the campus evaluations may be
stated. First, evidence about success will consist of "hard®
data, i,e., as objective and behavioral as possible. Second,
"soft" data will be utilized to obtain faculty, staff, and
admninistrative views about various aspects of the program so
Finally, an
attempt will be made to design pre-test and post-test data
collections to determine the changes, both cognitive and affective,
which take place among individuals served by the programs.

Sample guestions which will be addressed by the Center staff

in its comparative study of the consequences of the alternative
model programs are the following:

1. Which programs hold the greatest interest and generate the
greatest use among the faculty?

2. VWhat barriers exist to the full utilization of each kind
of program?

3. Which programs generate the greatest changes in the actual
teaching practices of faculty members? ; )

4. Vhat kinds of faculty mermbers are most assisted by faculty
development proarams? What kinds are assisted the least?

5. How do the various programs vary in their cost effectiveness?
Answers to questions such as these will provide an important
knowledge base and suggest practical guidelines for several
current efforts to enhance the professional compatencies and

the teaching effectiveness of faculty members.

Disseainzte the results. ' e T T

The activities of the Center, the activities of the participating
carmpus prograns, and the results of each will be cormunicated
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in various ways. A newsletter will be published about three
tir2s a year. Although it will be a wvekizle for describing
the work of this project, the newsletter also will contain
information about other faculty development programs, research
reports relevant to teaching and learning, and iters about
innovative educational programs. This newsletter will be
available for distribution tc all faculty merbers in the
participating schools, to selected other indiwiduals throughout
the system and the country, and to interested other individual
and organizations. .

The dissemination of the results of the demonstration projects
to other campuses within the system will be a special concern
of the Center, For that reason, systemwide workshops will be
held to acquaint faculty nerbers and administrators from the
other carpuses of the system with the work of the Center and
the participating campuses. These workshoos will be conducted
by the Division of New Program Developrent and Evaluation

in connection with its workshops on innovative education.

In addition, papers will be delivered at professional meetings,
and articles will be written for professional journals and
periodicals.

ORGANIZATIONAL "™NUCTURE OF THE CENTER

Tne Center for Professional Development will be staffed by two
full-time professional persons, will draw upon the services of
consultantg to carry out its prograns, and will have one secretary.
Responsibility for conducting and supervising the work of the
Center will rest with a director. It is proposed that Dr. Jerry

G. Gaff, the primary author of this proposal, be the director.

Dr. Gaff's resume is attached.

The Center will be established under the general direction of a
Policy Board composed of individuals drawn fror syster institutions,
central administration, facuity, and student body. The Board is
comprised of 25 members as follows:

One representative from each campus who is a recognized leader
in innovative education, appointed by campus president;

One representative from the Statewide Academic Senate, appointed
by the chairman of the Senate;

Three student representatives, apoointed by the Chancellor;
The Dean for Wew Program Development and Evaluation;

The Vice Chancellor for Academic Affairs, who will serve as
the chairman.

Because of the necessarily large size of the Board, much of the policy

guidance for the Centar will be the responsibility of a smaller

11
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Steering Cormittee. The Center Steering Committee will include the Pall, 1974 - Assist institutions to conduct Needs Analysis and

following members: . Resource Analysis
Help institutions plan programs
Three appointees of and from the Program Policy Board, : - Help institutions design evaluations

representing individual campuses;

.

Winter, 1974 - Conduct initial training sessions for campus staff

The Statewide Academic Senate representative serving an the Develop evaluation instruments

Program Policy Boarad; - Publish first newsletter

One director of a participating campus faculty development Spring, 1975 - Conduct training sessions for campus staff

program; Coordinate campus evaluaticns

) Conduct evaluation of Center's first year of
_ The Dean for New Program Development and Evaluation, who will . i operation

serve as the chairman. Publish second newsletter
This Steering Committee will assist the Center staff in selecting Summer, 1975 ~ Analyze data from campus evaluations
ingtitutions, providing general policy advice and guldance, and ] Reconsider campus programs, making modifications
assisting the dissemination efforts, particularly to other where called for

institutions in the system.
The activities of the second and third years will follow the general
© EVALUATION OF THE CENTER s . plan for the first year, but they may be modified to reflect the
= experience and knowledge gained from the earlier efforts.

In addition to evaluating the consequences of the various reaching

improvement models adopted by the individual campuses, the Center EVIDERCE OF COMMITMENT

itself will undergo an evaluation. Two consultants, with expericnce

in faculty development and program evaluation, will be asked to ’ wmnd tnent to the Center and to its programs will be made both by

conduct an evaluation of the several aspects of the Center's work. the Office of the Chancellor and by the participating campuses.

They will be asked to provide primarily formative evaluations The Office of the Chancellor will provide policy guidance and

during the first two years of the Center's existence, so that the administrative supervision for the Center, support workshops which

staff may irorove its operation. During the final year, they will disseminate results to other campuses in the system, and

will be asked to conduct a summative evaluation, so that judgments ' contribute corputer programming and cormputer tire to analyze the

may be made about the effectiveness of the concept of a Center coordinated campus evaluations.

within a fmlti-campus system as well as the several aspects of the

programs. Each participating campus will dermonstrate both institutional

support and financial commitment. The campus adrinistration and

Although the evaluators will have the freedom to raise their own campus Academic Senate will be expected to indicate support for

questiors and obtain whatever data they think relevant, they will the project, each of which is a condition which szems to kte

be expectcd to obtain the viewpoints of the Center staff and the necessary for the successful operation of carpus profaessional

Steering Committee members, and on each participating carpus, the development projects. In addition, each campus will be expected

views of faculty development staff members, academic administrators, ", : . to cesignate a full-time director of the carmpus progran and to

and some faculty members. ' provide at least one additional full-tirme equivalent stafl pos:.tzon
i for its program. This level of staffing seems to be the minimum

SCHEDULE OF MAJOR ACTIVITIES : reguired to implement a successful campus professional dew.llcpmnt

- ’ program.

Some of the more important milestones of the Center's program during
its first year of operation, July 1, 1974 through June 30, 1975, are EXPECTED OUTCOMES

listed below: .
The expected major outcomes of the proposed Center for Professional

July 1, 1974 - Center is established Development include the following:
Summer, 1974 - Appoint and convene Steering comimg 1. The d=lineation of several altermative models of faculty
Selact staff and set up office - e s development programs.

tutions
Ralsck. iverLen 2. The irplementation of saveral rodel programs in four to Bix

institutions of a major state system of higher educaticn.

! 13
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Although these programs will receive support from the Center
for only three years, they will be designed to be a part of the
normal functioning of the institutions so that they may continue
beyond the life of this project.

3. Reliable knowledge, derived from a systematic and comparative
study, of the consequonces of alternative approaches to
teaching improvement.

4. Dissemination of the results of the several deronstration
projects: so that other individuals and institutions may make
effective use of the knowledge and wisdom gained from this
enterprise. , =

REFERENCES
Cheit, E.F., The New Depression in Higher Education, New York:
McGraw-Hill, 1971.

Gaff, J.G. and Wilson, R,W., "Faculty Values and Improving Teaching.®”
In G. K. Smith (Ed.) New Teaching, New Learning, San Francisco:
Jossey-Bass, 1971, 39-46.

McGee, R., Academic Janus, San Prancisco: Jossey-Bass; 1971.

Sanford, N., "Academic Culture and the Teacher's Development,” The
Wright Institute, Berkeley, California, mimeo, undated.
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BUDGET
lst Year Only
(Use sama format for each continuing year)
BUDGET ITEM
A. Direct Costs:

1. Salaries s Wages

a,  Professional# $ 45,384
b. Consultantt . 3,000
¢. Clerical 12,980
2, Employee Benefits 8,755
3. Travel* i 17,550

4. Materials & Supplies

5. Equipment (Purchase or Rental)}® 3,500

6. Production (Printing, Reproduction,
Audio-visual) * 3,500
7. Other* (Evaluation) 5,000
B. Indirect Costs: 22,924
TOTAL $122,593

Institutional Support (lst-year total) §203,728

2.0 FTEF per participating campus, 4-6 campuses (est. 5 campuses),
faculty salaries @$15,960, Associate Professor, Step III, .44
clerical position per campus ($3,511) plus staff benefits (15%).

System coordination contributed t.hrough Division of New ngran
Development and Evaluation

*Items .to be detailed in Budget Narrative, if applicable.
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5 BUDGET
® 2nd Year Only
{Use same format for each continuing year)

BUDGET '
lst Year Only BUDCET ITEM
o A. Direct Costs:
BUDGET ITEM

1. sSalaries & Wages
A. Direct Costss

a. Professional* $ 49,921
1. Salaries & Wages ’
2 = b. Consultant?® 3,000
a. Professional* $ 45,384
: e¢. Clerical } 14,278
b. Consultant® 3,000
s ; ' 2, 1 Benefit o 9,630
c. Clerical 12,980 Employee . ’
3. Travel* 19,305
2. Emplovee Benefits 8,755 a §309
' T 4. Materials & Supplies
3. Travel* 17,550 . N SRS

i 5 uipment (Purchase or Rental)® 3,850
4. Materials & Supplies Equip! .

6. Prou.ction (Printing, Reproduction,

5. Equipment (Purchase or Rental)® 3,500 Audio-visual)* 3,850
6. Production (Printinqg, Reproduction, 7. Othert* (Evaluation) . 6,500
; Audio-visual}* g 3,500
’ B. Indirect Costs: 25,377
7. Other* (Evaluation) 5,000
) TOTAL $135,711
B. Indirect Costa: 22,924
TOTAL $122,593 Institutional Support (2nd-year total) $224,101
Projected Institutional Support (lst-year total) $200,000 2.0 FTEF per participating campus, 4-6 campuses (est. 5 campuses),
faculty salaries €$17,556, Associate Professor, Step III and .44
* ‘\ clerical position per campus (£3,862).
From system and/or campus funding, support will be provided to the
project to include the equivalent of two positions per participating System coordination contributed through Division of New Program
institution. - Development and Evaluation.

¥

System coordination contributed through Division of llew Program
Develcopment and Evaluation.

¥Itens to .Ea detailed in Budget Narrative, if applicabla.
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- BUDGET
3rd Year Only

(Use same format for each continuing year)

BUDGET ITEM
A. Direct Costs:
l. Salaries & Wages
a. Professional®
b. i:onsu.'l.tant*
¢. Clerical
2. Employee Benefits
3. Travel®

4. Materials & Supplies

5. Equipment (Purchase or Rental)®
6. Production (Printing, Reproduction,

Audio-visual)*
7. Other* (Evaluation)
B. Indirect Costs:

Institutional Support (3rd-year total)

2.0 FTEF per participating campus, 4-6 carpuses (est. 5 campuses),
faculty salaries @$19,311, Associate Professor, Step III and .44
clerical position per campus ($4,248).

System coordination contributad through Division of New Program

Development and Evaluation.

TOTAL

$ 54,912
3,000
15,705
10,593
21,236

4,235

4,235
6,500
27,696
$148,112

¥items to ba detalled in Budget Narrative, if applicable.
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BUDGET
3rd Year Only

BUDGET ITEM

A. Direct Costs:

1'

Salaries & Vages

a. Professional®

b. Consultant*

¢. Clerical

Emplovee Benefits

Travel*

Mav..ials & Supplies

Equipment (Purchase or Rental)*

Production (Printing, Reproduction,
Audio-visual)®

Other* (Evaluation)

B. Indirect Costas:

Projected Institutional Support (3rd-year total)

TOTAL

$ 54,912
3,000
15,705
10,593
21,236

4,235

4,235
6,500
27,696
$148,112

$245,000

From system and/or campus funding, support will be provided to
the project to include the equivalent of two positions per
participating institution.

i

Svstem coordination contributed through Division of New Program
Development and Evaluation.
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BUDGET

Direct Costs 1974-75 1975-76 1976-77 Total

1. salaries and Wages ‘
a. Director (A&I IV, Step $ 25,008 27,508 30,258 82,774
1 2 $2,084/month)
b. Assistant Director (A&l 20,376 22,413 24,654 67,443
II, Step 3 @ $1,698/month)
¢. Secretary (Clerical III B, 7,980 ° 8,778 9,655 26,413
Step I @ $665/month)

d. Temporary help _ 5,000 5,500 6,050 16,550
Subtotal 61,340 67,473 TT4,219 203,037

@, Staff benefits (15%) 8,755 9,630 10,593 28,978
Total staff §7,119 73,829 61,210 22,158

2, Consultants for training

staff

a. Honoraria (6 man/days for 3,000 3,000 3,000 9,000
5 campuses € 100. per day) .

b. Travel (3 trips to 5 5,250 5,775 6,353 17,378

campuses 8 350. per trip)
3. Staff trawvel
a. In-state (150 trips by 7,500 8,250 9,075 24,825
Center and campus staff
@50. per trip)

b. Out-of-state (7 trips by 2,800 3,080 3,388 9,268
Center staff @ 400. per)
€. Policy Board & Steering 2,000 2,200 2,420 6,620

Cormittee Travel (40
man/trips 8 50. per trip)

4. Office

a. Equipment: Audio-visual & 3,500 3,850 4,235 11,585

other

b. Publication 3,500 3,850 4,235 11,585
5. Evaluation * 5,000 6,500 6,500 18,000
Total Direct Costs ° 99,669 110,334 120,416 330,419
Indirect Costs (23t) 22,924 25,377 27,696  -75,997
Total Costs 122,593 135,711 148,112 406,416

It is requested that the grant be made to The California State
University and Colleges Foundation, a non-profit corporation organized
to adnminister grants and contracts from governmental and private
sources for research, special programs, and other activities of

The California State University and Colleges and for the benefit

of that systen. The Foundation in turn will execute the necessary
agreements with the Office of the Chancellor and CSUC institutions

for faculty assigned time and other resources and. services mecessary
to meet the proposal requirements,
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